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As a relatively organized community»action the playground movement
in A@erica began to teke form in the 1890's, It was then that several
Northern cities began to look at the problem of ch@ldren in the streets
of large urban aréas, The problem of boys who had nothing to do was part
of a greater problem: the adjustment of a previouslyArural American
-sociebty to a new urban, industrially-oriented mode of life. AWith this
;arger problem pushing out from behind, the playground movement became
a part of the Progressive Movement.

The early work of the movement, however, did not always have this
larger overview of adjusting soclety. Many péople at the tura of the
centufy were concerned with the excessively high rates of criﬁe in ur-
ban areas. Court cases revealed a large proportion of juvenile crim-
inals., After school and during other hours on their own these boys
found nothing to occupy them but the streets of large cities. With
no outlet for their energies they tended to get into trouble by
breaking windows, by trampling down what little grass grew, or by
steéling just for the thrill of adventure and danger,

 With the desire to pfevent crime came the realization that the
city was a bad place for the child to grow up. Noﬁ only was he led
along a path of crime, bubt his physical needs and wants were not sat-
isfied. Fresh air, sunlight, and room to run and plsy were denied the
growing child, If society did not act, future generations would grow
into adulthood physically and socially warped., The need for keeping

Amevican soclety fit and strong called for action on the part of the



leaders of societye.

At its inceptién the playground movement as such was concerned
only with children., Earlier efforts, hoﬁever, had provided space for
recréatiop and sports. During the 1820's outdoor gymnasiums had been
established at New England., In 1826 the first pubiic outdoor gym-
nasium was established in Bos’con.1 Although people lost interest in
‘these efforts in the 1840's, they were the first attempts at combining
physicai training with education and public concern,2 Further interest
in recreation was prévided in the 1850's and 1860's when land wag seb
agide for public parks such ag Central Park and Van Courtlandt Park
in New York City, Washington Park in Chicago, and Fairmount Park in
.Philadelphia.s

The recognition of the need for playgrounds for growing children
did not appear until 1872, In that year the town of Brookline, Mass-
achusetts, voted to seﬁ aside land for the express use as a playground,
not a recreation area. Later such a playground materialized,ZP Only with
the establishment, however, of a sand garden in Boston in 1835 did the

5

actval playground movement come to life.” This first garden was

open three‘days & week for six weeks in July and August, By 1887 ten

1E, B. Mero, American-Playgrounds (Springfield, Mass., 1908), p. 245,

YMassachusetts towns had provided the commons for games, and
Southerners enjoyed many outdoor types of amusement such as horse racing,
cock fights, and bowling,

3E. B. Mero, American Playgrounds, p. 239.

4Tbid., p. 242.

5The idea of a sand garden had been imported from Germany after
the vielt of Dr. Marie Zakrewska to Bsrlin, This sand pile wasg placed
in the yard of the Children's Mission on Parmeter Street in Boston by
the Mageochugetts Emergency and Hyglene Association., George D. Butler,
Totraduohion bo Community Recreation (New York, 1940), p. 61,




play centers had been opened, and paid matrons werse used for the firat
: time.®

These early efforts had been conducted by private individuals and
philanthropic organizationé interested in their community. In 1893 a
supervigor and trained kinderganténers began to be used at the sand
gardens. When all sand plles were removed from private property and
placed on school yards in 1894, the sand gardens had come to be called
playgrounds. Until 1899 the Masgsachusetts Imergency and Hygiene Assoc-
iatlon was the sole supporter of these playgrounds., This association
maintained control and oberation of many play areas for a long while,
but the Boston School Committee, which began to support some areas in
1901, finally took full control, ! Becsuse most of the early efforts to
provide playground facilities were privately backed, it took some time
before a well-organized and well-supervised program vwas put into effect.

Boston led the way again in providing for the first free, eguipped
énd supervised outdoor gymna81um, In 1889 the Boston Park Department
converted a ten-acre tract along the Gharles River into an outdoor gym-
nasium for men and bOys. Located in a congested part of the city, the
Charlesbank Outdoor Gymnasium established a new pattern among playgrounds.
It was fenced and land-gcaped and was provided with swings, laﬁders,
geesaws, & sand garden, ané‘a fifth-mile running track. Wading,
bathing, and rowing facilities were also bresent, along with super-

visors to conduet the program.®

Gaorge D, Butler, Introductlon, p. 61,
VIbldo, Pe 610 :
4 section for girls and women was provided in 1891, George D.
Butler, Introduction, p. 63,




Boston's exsmple was followed by a number‘of other urban areas,
The worklﬁas almost always done by private individuals or chafitable
organizations. In 1889 a playground opened in New York, and by 1899
there were 31 school play centers conducted by the School Board. New
York also took steps to acquire public playgrounds such as the Charles-
bank Qutdoor Gymnasium.9 In Philadelphia the Civice Club,‘the Culture
Extension League, the City Park Association, and the College Sobtlement
were ingtrumental in getting playgrounds sterted. By 1898 the school
board with the aid of the Civic Club ﬁaintained 25 playgounds.. In |
addition to the public ﬁlayéohnds a number of civic groups maintained
playgounds privately in order to provide greater opportunities for
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play. Chicago was another important center of playground work, The

South Park System had been established in 1869, but it was not able to
satisfy the needs of Chicago.11 Beginning in 1892 with the opening

of a model playground ét Hull House, Chicago started out on a program
which did more to influence playgroupd and park development than any
city other than Boston. |

Because of the work done by privaté citizens and charities, ten

9Due to the efforts of Jacob A, Riis a 2 5/8-acre plot was pur—
chased and developed in a neighborhood of five- and six-story
tenements. Known as Seward Park this well-equipped model playground
was opened in 1899, It was intended that the playground should be a
neighborhood affair., Because Seward Park was so successful, the Park
Department was induced to provide similar facilities in other congested
areas of the city. George D, Butler, Introduction, p. 63.

107he United Women of Maryland vere instrumental in providing five
playgounds for Baltimore in 1898, E. B. Mero, American Playgrounds,

.28
p 41

%The South Park System consisted of ten parks to provide open
spaces for Chicagoans. These were later converted into playgrounds.
E. B, Meroy, imerican Playgrounds, p. 250,




cities had established féirly well-organized:park and playground systems
by 1900.12 Work begun by civic groups was labter taken over~by the
mﬁnicipalities. Still, by 1900 much of the work was conbrolled
privately. A feeliﬁg of community was present only among the smsll
groups of men and women who desired to improve the areas in which they
lived, It would be é numnber of years béfore the municipal governments
would take full contfol and promote & city-wide community spirit.

1900 seems to be a good spot to pause to reconsider thé underlying
motives of the playground movement and to look into the phiiosophy of
the movement. .The twentieth century witnessed the urbanization of
America, The playground movement itself really began to function as
a viable organlzation after 1900, The 1880's and 1890's were the years
of experiment and first attempts. After 1900 the movement grew ’
rapidly and_became part of the larger Progressive Movement.,

The concern over juvanile delinquency and the desire to keep children
healthy were the underlying causes of,the playground movement, The
problem of aimless youth in a large urban area was the product oflinu
dustrial growth an&ﬁz;ncern of an urban soclety. With this aspect of
the playgound movement wa.s tied most urban progressive reform: 'the
struggle of man to adjust to a new environment, to & new way of life,

Becausge the individualﬁhad lost control of his environment; the
state had to step in to help the situation. Judge Ben B, Lindsey,
famed juvenlle court judge, felt thgt youth had been depriﬁed_of proper

1-'2'].‘118 ten cities were Baltihore, Boston, Brooklyn, Chicago, Cleve-

land, Denver, Milwaukee, Minneapolis, New York, end Philadelphia.
George D. Butler, Introductlon, p. 62,




means to play and had been led to crime to fulfill this need to play.
Lindsey edvocated state intervention to satisfy the needs left by an

uncaring soclety. ©Such needs were free education, playgrounds, trade (
schools, and juvenile courts; It was the dﬁty of the state to provide

for the education and growth of the child so that he could fulfill

his obligation to society, since the state suffered just as far as the
| 13

,chiid vas ignorant br weak,

If the other source of the movement, the desire to preservé the
health of urban dwellers, started men to look toward physical training,
this search led to ideas more than it did to physical exercise, 4l-
though the first ideas may have been spotliéﬁted by the feeiing that
urban 1life seemed to wesken men physicaily, most fheorists of the
playground movement became concerned with the place of play in forming
a man soclally and.m,orally.14

Civic leaders recognized that industrialization meant urbanization.
s people moved into the cities, they became crowded together. There
was little opportunity or room for leisure. Children grew up lacking
places to play. Juvenile delinquency increased. Separating the
physical and social reasoning béhind the movement ig a difficult tagk,
Ideas imported from Germany had their origins in the physical category,
but when they were placedvin the atmosphere of American industrial
society at the turn of the century, they tended to take on a social

connotation.

- 13Judge Ben B. Lindsey, "Public Playgrounds and Juvenile Delin-
quency," The Independent, v, 65 (dugust 20, 1908), pp. 420~423.
7iﬁwnxy~0¢ Curtis, The Practical Conduct of Play (New York, 1915),

pe U
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German educstional leaders of the 1880's reslized that formal phys-—

jcal exercises were not making the Germen people any stronger.' The
desire of.the‘Kaiser to improve the power of the German "race" was not
being realized because the emphasis was on gymnastics and not on play.,
From 187 to 1884 different men formrlated their own ideas on play
and physical training. Although Germany had developed a play |
philosophy in these years, the English, the Germans felt, had en in-
. tuitive love for play and wefe thus capablé of gaining more from their
play. Attempts were made to substitute English games for gymnastics,‘
but these failed because a mixture of games and exercise was needed,15
(games to provide expression and exercise to build young bodiése)

Althoﬁgh many ideas ‘on play, such as the sand gardens, vere put into
effect and even exported to other nations, a practical play movement
wag not developed in Gefmany uﬁtil 1892, Having four hundred well-
equipped playgrounds by 1894, the nation had the recources and atmos-
phere for a successful movement. The emphasis of the movement was
that the child should be taughtAto love to play so that he would play.
The leaders were to instill a desire for play among the children,
Because play was natural, a self-activity, the danger of leadership
was the stifling of spontaneity, but it was feit that 5ome supervision
was needed. As the child played, he would grow physically, intgllectually,
and morally. It was through play that his capacities could be fully

developedﬂ6

e

155ames L. Hughes, "The Educationzl Value of Play and the Recent
Play-lfovement in Germany," Edvcsbional Ruview, ve 8 (Nov. 1894), pp. 327-

329 :
103ames L. Hughes, "Educaliowsl Valuve," pp. 329-330,



Since the German play movement was directed primarily toward phyéi-
cal fitness, it cduld only offer ideas and inspiration to Americans,
who did not want to adopt the militaristic foundation of the movement.
The American playground mpvemenﬁ, therefore, took up much of the phil-
osophy of the Germsns but oriented it toward splving some.of the social
problems arising in industrial America. |

Joseph Lee has been called the féther of the playground movemént
in America, but he described himself simply as s social worker in |
Who's Who. Lee was dedicated to his principles and worked hard for them,
Born in Brookllne, Massachusetts, on March 8, 1862, he was the fourth
son and seventh of eight children in the fanmily of Henry and Elizabeth
Perkins (Cabot) Lee. The family background was important in helping
to form mony of Lee's principles.".7 |

His uncle, James Eliot Cabot, a friend of Emérson's, was singled
out by Lee. as one person who eszpeclally influencedlhim as he grew up.
Joseph Lee had an independent cast of mind and became a free-tradef, a
Democfat, and a Unitarian. Favoring causes which tended to strengthen
community 1life and individual development, he advocated such things as
birth control and immigration restriction.and opposed charit1953 vhich
only gave men material needs. 4&s én adherent of John Stuart Mill he
hoped to strengthen men to cope with 1life as they found it, not to make
then dependenﬁ upon assistance., He said: "Don't tie on the flower,_
vater the plant.“18

Educated at Exeter and Harvard, from which he received his 4,B. in

Jzebwondry of American qug:aphv, Ve 22, Supplement Two, p. 374,
SR Bey Do 374.




1883, he played on the freshman eleven, rowed sophomore crew, and won
the junior middlewelght boxing championship. Aftér‘receiving his A.M,
and L.L.B. in 1887, Lee decided to use hig legal abilities for social
work;‘ His father left him a large inheritance which Lee consgidered as
a trust fund for the public wélfare, In 1893 ha planned the exhibition
of Charities and Corrections for Massachusetts at the World's Fair.19
Lee was interested in three major aspects of community improve-
ments better functioning of demooratic_institgtions, educa@ion,.and
play end recreation. In 1397 he helped fouﬁd the Massachusetts Civie
League, of which he was president until 1935, Concerned mainly ﬁith
local government, the Civic League was instrumental in influencing
and enacting social legislation in Massachusetts, <0
In education, his second major concern, Lee was influential as
a member of the Boston School Committee, on ﬁhich he served from 1908
to 1917. ‘He supported the School Visitor's Association gnd'was
especially interested in the question of the age at which children left
school, the needs of both gifted and dull childreﬁ, medical examina-
tions of =2ll pupils; attention to a child's physical defects, school
iunches; school dental care, Americanization classes, and the wider use
of buildings for adult c;?sses and community affairs, For him public
education was to aid the fémily in educating the child, not to undernmine
the importance of the family., Lee also gave his personal service and

money to the Graduate Department of Education at Harvard, of which he

was an overseer for a number of years,

197he Hew York Times, July 29, 1937.
ON.4.B., De 374« -
21D.A9Bog pa 37[{;“‘375*
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Mrs. Lee, the former Margaret Copley Cabot, whom he married on
Mey 20, 1897, was very interested in the kindergarten movement, She
was also concerned with the more general application of the philosophy
Froebel, a German philosopher, to education.22 Froebel had a large

impact upon educational thought and especially upon Joseph Lee, when

Lee was devising his philosophy of play.23

Play and recreation came to be synonomous with the name Joseph Lee,
While he waé congldered the father of the plajground novement, Lee did
more to gain tﬁis reputation as pfesident of the Flayground Associa-
tion of America and philosopher of the movement than as its originator.
It wag only in the late 1890's that he became aware of the problem,

He read‘of.boys belng errested for plsying in the streets, and this

disturbed him. "To me," he said, "it was as if these boys had been

arrested for 1iving."24

His first real contact with the movement was his participation in
meking a survey of play space in badly congested areas of Boston. Miss
Zilpha D, Smith, a Boston Social worker, assigned Lee two districts: one

in the North End of Boston and the other in the South End. Iater

o

22The kindergarten movement appeared in the 1880's as an imple-
mentation of Froebel's philosophy on child education. Concerned with
"ereative activity" and based upon the experiences, the activities,
and the interests of children, the movement helped change the em-
phasis of elementary education from the "3 R's" to the expression of
the child's desires. The kindergartern movement influenced art,
education, music, nature-study, and physical training and was im-
portant in furthering the use of Froebelian methods in American
education. Nina Vandewalker's "Ths History of Kindergarten Influ-
ence in Elementary Education," The Sixth Yearbook of the National
Society for the Scientific Study of Fducation, Part . II (Chicago, Ill.,
1907), pp. 115-133,

23, 4, B., pe 375,

2hy v, Tines, July 29, 1937.
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playgrounds vere opened in these areas. In 1898 Lee helped develop the
Columbus Avenue model playground. This served as an examplé of what
community playgrounds could do to help the neighborhoods.25
‘After this first éontact Lee became interested in playground pro-
grams and administration, His contribution was not so much as a play-
ground founder but as one who was surprised to find them not being
vsed efficiently. Lee was determined to secure good leadership for
the children's play.26 Playgrounds were to provide the fullest oppor-
tunities for boys and girls to grow up as human beings according to the
curriculum nsture had marked out.. Play was more than & childhood ex-
perience: it was preparation for life and had to be channeled in the
right direction.

Joseph Lee was‘a very complex individusl. Interested in a vast
number of community projects Lee used his magnetism and his keen mind
to get the work done. From his wide reading; his knowledge of natursl
* higtory and human nature,‘and hig deep probing into poetry and religion,
Lee compounded a philosophy ofIGOmmunity service vhich spread into the
field of play and recreation, With a sense of public service as re-
flected in his attitude toward his inheritance, something to be used
for the public good, Josaph:Lee spent his entire adult 1life trying to
improve the conditions ih thch man lived, .

There seem to have been two basic roots of ILee's philosophy. The
first was ﬂis New England baékgroundo Arthur Mann has well described

2 .o
the Yankee reformers of Boston. 7 Here wvere men who were sensitive

'ggg.A.B., pe 375,
.AoBo’ pa. 375'3
R7arthur Mann, Yarkes 2ef- oo o 9r the Urhon Age (Canbridge, Mass.,

1954)
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to evil,’sensitive becéuse ofAtheir occupations, religion, group traditions,
ancestry, role and gtatus in the community, and degree of personal in-
,volvqment. 41though Lee was trained to be a lawyer; he lived from
‘the inheritance of his banker father. Msny prominent Bostonlans had
gon@Ainto commerce--many became Bankers, backing commercial voyages of
others és well as their own., These men had more time to consider the
prbbléms of society. |

As a ﬁnitarian of the late nineteenth century Lee shared the
nodernist conceptions of God, man, and society. Society was no longer‘v
made ﬁp of individusls struggling for salvation but was an organic body
held together by a greater gpirit, Christ. Sin came not only from

inner wickedness but also from the evil of the environment. Every man

: 28
had a worldly duty to benefit society.

There was more, however, than just an awareness of evil, Thére was
the tradition of service to the community which had come down from.
Emerson's day. Iee was from the same line of men who became abolition-
ists: those men who refused to écquiese to the status quo, who felt
that by tiﬁkering with inetitutions good could be brought out and evil
could be suppressedvin society, and who vere dedicated to improving the
condition of disadvantaged groups. Not only did New Englanders have
the resouﬁces’and knowledge to attack socletal evii, they had a tra-
dition of leading the attack. Of great importance was the Yankee beliéf
29

- in democracy and the will of the community.

The second major influence on Lee was the philogophy of Froebel,

T ey, —octeitzots

zfl?thmf Menn, Yankee Reformers, pp. 7R2-75.
299bid.  ppe 3-17.
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who built what he had to say on the writings of such men as Rousseau

and Hegel. The eighteenﬁh century saw‘a break vith authority; both
civil and ecclesiasltical leaders were challenged. Individuzlisn

emeréed, bubt. it was not an atomistic, particuler individualisgm, Rousseau
felt & common reason‘and 8, géneral will were needed to cohétruct

sociebty. The problem was to reconcile the individual to the universe,

to take into account man's dual nature~-he is part of the world bubt not

a part or product of nature. He cannot be subject to the limitations

of the world which isg the object of his knowledge. Will becomes the
essence of man. Realization of self and of the world takes place
through men's own activity, man's own thought.Bo

| ~ From Hegel Froébel got the ideas of organic unity and developmenﬁ.
Self-consciousness is the unity to yhich every manifold (composed of
manyvindividual forceé) must be referred., Unity is notvan "empty one-~
ness" but an organic whole, While existence is a unity, it is 2t the
same time manifold. EFach individual must be in life and at the seme timé
be a whole in himself and a part’of a whole. Here the opposition be-
tween self and the external is overcome, for reality is not natursl but
spifitﬁale "Nature like mind, is rational; but through consciousness
nind spiritualizes and infofﬁs‘nature &8s an instrument of its purpose."31
The idea. of developmnéf depends on a aynamic view of reality (the

world); Existence is a process of becoming, for each individual

differentiates into manifold while remaining a unity. Realizing himself,

30John Angus McVannel, "The Philosophy of Froebel," Teachers!'

College Record, v. 4 (Nov, 1903), pp. 335-344.
S1James A. McVannel, "Philosophy of Froebel," p. 347,
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he then integrates to form a new unity. Evolution is present in all
1ife and is an ordérly and progressive movement upward‘as the inorganjc
prepares the way for the organic, the organlc for the spiritusl, Thus.

‘Men is the last term in the evolution of nature and vet

different from nature: for in him the power that gives

~life to all things comes to consclousness, enabling him

as & spiritual being to transcend natureaé

Since each individual is part of the large organism of humanity,
each successive generation (each child) is imitative to a certain extent.’
It must pass thfough past stages to understand them, bult there should not
be exact copying but living, spontaneous self-activity. The end pur-
pose of each individual life is to realize itself as an element of the
larger organism of reality: it must come into harmonious relationship
with neture and humenity in their organic development and unity, and
with God.33 This can only happen, however, through self-activity or the
pover of‘selfmde’cermination.B4

A8 man evolves upward, he must surrender himself to the life of
nature and of humanity. The spiritual evolution of the individual thus.
consists df conformity with the purpose that seems to be manifested in
the world of nature and human life, and the reslization of this purpose
can be brought about only through free activity of man., The soul takes

32James A MdVannel, "Philosbphy of Froebel," p. 353,

33"Ind1v1dualltj is nothingvbut the vehicle of universality, the
‘process of becoming effective. Nothing can be achieved if it does not
become a passlon of man: -nothing great can be done without passion, -
And psgsion is activity, which is directed toward partlcular interests
and ends., So much is it true that particular interest is the vehicle
of the universal, that men by the very pursuil of their own private

ends realize the universal." Benedetto Croce, What is Living and What

ig Dead of the Philosophy of Hegel (London, 1915), p. 63.
oomes he McVannel, "Phllosophy of Froebel," pp. 356-360,
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possession of the body, and the body becomes the expression of the soul,

Man is therefore a creative activity--creative in the sense of self-

realization. By expression (crestion) the individuel becomes conscious

of his destiny and his life. Education's purpose is then to foster the
creative spirit but also to control the direction of the acﬁivities S0
as to make man fit his environment035

Both roots of Lee's philosophy were based on the idea of subjecting

the self to some purpose greater than the self. The Yankee reformer feli

that he should work to help the soclety around him. The individuel of
Froebel had to give himself to humanity. These two ideas thus agreed on
| the superiority of the community over the individual.

Joseph Lee was interested in producing in man as full a life as
possible., It can probably bé said that everything he did evolved from
this desire to give man the opportunity to live. Lee felt thatl life
vas expressed in the seﬁen play instinets: creation, rhythm, hunting,
fighting, nurture, curiosity, and team play. They vere the basic

motives of life, for, in reality, to Lee play was life and was experienced

by all men, women, and children,3®

Many theories of play were being expressed around 1900, mést
correct in what they had té say, bul few adequate to completely ex-
plain the desire for and théineed to play. One 6f ihe earlieét theories,
that of surplus energy, stated that play was the expression of animal
spirits and that the individual was so charged with musculsar energy'fhat

he could not keep still., Play was therefore aimless, following only &

e

BgJames L. McVannel, "Philbsophy of Froebel," pp, 360-376,
35508eph Lee, Play in IZducetlon (Neuw York, 1918), p. 13.
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muscular nervousness. This theory was questioned becauge most play was
not eimless and because much play was engaged in when a child‘s bhysical
and mentsl energies were depleted,

"A theory based on opposite principles was that of recuperative play.
Play was engaged in when physical and mental energies needed to be
restored. An eXampie of this type of play was rest and relaxation. As
the person relaxed (or played), he built up his energies.’ This theory.
‘explained some adult recreation but did not take into account the hearty
pla& of physically aﬁd mentally able young children,

Other theories of play dealt with the growth and development of
children. Xarl Groos felt that play was due to certuain instincts in
the child to do such things as run, jump, fish, or swim, Piay va.s
nature'!s way of preparing children for edult life. The critics of this
‘theory stated that childhood was also life, 4 person lived as a child
as well as an adult., While play experiences did contribute to adult
life, théy vere not only for the future but elso for the present.

Ge Stanley Holl explained play in terms of biological inheritance.
His theory rested on the premise of "play as the motor habits and spirits
of the past of the race." The child psssed through a serles of stages
which recapitulated the "culture epochs" in vhich the race developed.
These stages were animal, ;évage, nomad, sgricultural, and tribal, and
each child at certain ages passed from one stage to the others. In
play the child relived these stages and was occupied with the activities
of his ancestors. Criticism of Hall was directed at the assumed in-~
heritance of acquired characteristics with little allowznce for the

reconditioning of play habits by the environment,
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Play also had been felt to be necessary in developing the grouing
body. Since play came to be asgsociated with recreation and thus not only
for children, the'participation of physically developed sdults in
tennis, golf,’swimming, music, and drama seemed to undermine this theory
as a universal explanation of the desire for and the need to play.37

For Joseph Lee play came to mean many things, but when he telked
of children's play, Lee was concerned with development. He agreed to
a certain extent with Karl Groos, who said play was to prepare tﬁe in-
fant fof 1aﬁer Jife, Extending this, Lee brought in the ideas of
Froebel. 4s the child fulfills his purpose, his preparation for adult
life, he becomes absorbed in what he is doing, Play is serious and is\
not engaged in for pleasure, 4 child answers certain instincts--to
hunt, to fight, to throw--but he does so to fulfill the ends of hunting,
fighting, throwing. The methods make no difference; it is the ends that
count. | |

In successful play e child does not know that he is having

a good time. He does not know that he is having any time

at 2ll, Time, in fact, has ceased along with self-con-

sc?‘.ousnessf He is not a receiver of'impressiggs but a doer,

pure and simple, and exists for nothing else.

It is not that the child chooses to play, but that the end prescribed in
play chooges the child and adjusts him to itself--the child becomes
absorbed, Purpose thén takes precedent over all else, It is the ful-
fillment of purpose and of life that makes real play.

The child's need for play took on this theoretical clothing as

37
plays

See George D, Butler, Introduction, pp, 6-7, for theories on

38Joseph Lee, "Two Kinds of Play," Lmerican Physiczl Education
Review, v. 16, (Oct. 1911), ps 441,

.
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Lee expanded his conceplt of play. No longer were health and social
reasons sufficient to warrsnt large-scale community action. ILee's
thoughts focused on the meaning of play. Examining the means and
methéds of piay, Lee found that play not only kept the child away from
unheslthy influenées‘but more importently provided the means for his
physical and moral growth. Yet, growth was.noﬁ‘the real purﬁose of
play. Play was life to the child, and play was the meanihg of existence.
Without play life was nothing. ' |

There had to be action for reality to exist. Lee dismissed the
idea that the play age was only a preparation period for later life, for
the play age encompassed all of 1ife.39 The philosophy of Lee was a
philosophy of social life, a blueprint for all of society to follow.
Much of what Lee had to say depended on his organic view of society; The
individuzl was important but not as impbrtant as the community. Hidden
beneath his expressions of concern for "man" was Lee's greater concern
for sbciety ag a vhole.

In'Lee's analysis of child play there were four stages of develop-
ment. The first was the period of babyhood, from bifth to the age of
three, during vhich the child's life waé closely related to that of his
mother. - The dramatic age lasted from three until six and vas filled
with the impulse to impersbnate all things. The age of self-assertion,
of Big'Injun age, which lasted to age eleven, was dominsted largely by
the fighting instinct. The fourth was the age of loyalty, in which

39Play for Lee meant more than child's play. The expression of

the play instinets; in reality, the expression of the 1nst1ncts of
life; vas play. Play, therefore, was life,
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the team instinct first appeared.4o

The team instinct was the important one for Lee. Lee did not
ignore the instincts appropriate to earlier ages but he had a greatef
concérn for ﬁhe boys of the loyélty age group. In the loyalty age
each boy learned to give up himself for the benefiit of the team. The
idea was to get the job done, to fulfill a purpose.

In an srticle on team games Lee expressed the idea that growving up
vag more difficult‘in some ways than in others. Team games.inevitably
taught certain things; Boys learned intricate playé in which strength
and purpose were combined, Team sSpirit was also learned., Here the in-
dividual personality was merged into the larger whole. Courage, address,
and feam play, the things men were built upon, came through action and
participation, Besides the inevitable lessons were those learned fairly
easily. ILearning how to be a good loser and a good sport did not take
a grealt effort. Other than the inevitable and the easy were those moral
lessons vhich appeared only under favorable conditions, These were a
sense of fair play, a pride in the team effort, a respect for the oppo-
nent, and the feeling of chivalry (providing a common service to do
good) .41 |

The important part of the Lee philosophy was its insistence upon
the primacy of the play iﬁstincts. Connected with this was the idea of »
purpose resulting from the team instinct. Lee expléined how a little

4O7he age.limits were not hard and set rules, since they only showved
general tendencles. The choracteristics of play were more important
than children's ages in determining in which stage the child was. Joseph
Lee, Playv in Education, pp. 62-066,

4TJoseph Lee, Mloral Lessons from the Great Tean Games," RGCTCJt
Ve 25 (Septo 1931), pPo 321"‘322:
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girl who fed her dolls mud cakes was reall& pursuing her instinct to
nurture.  The boyé'who played cowboys and Indians were actually sat-
isfyihg.the fighting instinet. Since the tean play instinct was'the>
most;important in Lee's mind, he devoted much time to articles on the
cbmmunity.42 It was in a strong community that Lee felt ﬁeam blay
could be used best to fulfill the great purpose of life.

Although Lee never articulated a full explénation of soclety, his
numerous writings fbrhed a. solid base for such a theory. Beginning with
the basic play instincts Lee showed how man developed as a child, Pro-
vided with the proper tools (playthings, swings, athletic equipment, etc.)
the child would follow nature's prearranged plan, Certain instincts would
ﬁin out over others. The artisﬁ would find that he could recreate the
scenes aréund hin, The hunter would develop his abilities to track and
kill animals., None of this would be forced upon the child. VWith the
proper opportunities each child would develop his best resources. The
important thlngs were the opportunity to play and the lack of res straint
needed to produce spontaneity. Each child had to be free to act, and .
act he had to in order to receive the full benefits of play. Without
action play and life meant;nothing. Play was not fun, but work.

LeeArealized that socigty had changed. With industry came the
end of opportunities for real spontaneity.. Even if the child could be
broughb up in a free atmosphere his freedom was lost as soon ag he

entered a factory to work. Lee then looked at the role of educatlon.

R ]

42Joseph Lee, "The Communluy, Maker of Men," Survqx, ve 49 (Feb.
1923) ] ppo 570"‘579{‘0
s "The Community, Home of Lost Talents," Confervence »f
Social Work, 1919,
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Some said that each boy43 should be taught a skill in school so he could
" be prepered for his future job., Lee agreed to a point, Feéling that
no real sénse of belénging occurred until the age of fourteen, Lee
wanted the yéars before this to be filled with knowledge of the beauty
and.meanihg of life. During these'years the boy would learn that
there was some purpoée to life--that he had a plaée in society. When
he reached the age of loyalty (14), he would find that he wanted to
belongs, To belong he had to contribute, and to contribute he had to
be able to wox'k° This (the age of loyalty) was the time to introduce
vocational education, It would mean much more-then,

Progressive educafors shared ILee's ideas on the role of education,
Jane Addamg felt the school could become a social force by casting
itseif into the world of daily affairs and by exerting an influence
toward humanizing the productive system.44 Industrial civilization's
alienation of man was attacked. The school was to be & community
center to teach men how to live in their environment. It was to
link society and education. "!'The problem'of the twentieth century,!
wrote socioloéist Frank Tracy Cariton-of Albion College, 'is to make
education an engine for gsocial betterment.'"45 |

Lee also proposed to alleviate the dull conditions in factory work

by providing an overflow for the expreséion of the instincts. Les

. 43Lee always talked about the boy when he gpoke of play. Girls

experienced the same instincts of the first three ages of development

but went a separate way at the age of loyalty. Lee felt that men

vere the leaders of society, and thus the question of girls disappeared

after the age of 14.

“lavrence A Cremin, The Transformation of the School (New York,

1964)[; PPe 62"’“636 ' '
STobid., p. 86.
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xnew that only a few people could be artists, but many could learn to
eppreciate good music and art. Since the number ofvscientists was
limited, the curiosity instinct would have to be satisfied by providing
_popuiar science magazines, Nurturing would be left to mothers. The
opportunity to hunt would be provided to those who could get to the
country. | '

Through schools and shorter hours the worker would find the
'places‘and the time to broaden his knowledge. Lee felt that the love
of beauty was the thing that would keep the community together. In the
sppreciation of beauty men could share their feelings. Music, art, and
dance provided this opportunity to share. Lee alsc favored the broader
use of Sundays. He wanbed men to enjoy life as much as they could.

The playgfound became an important place where ﬁen and women could meet
and join together.

In industry Lee hoped to provide purpose--a sense of achievenent~-
by giving.the worker greater opportuhities for the expression of the
creative impulse. Before industrialization began, each man had contri-
buted to the greater benefit of the community. With the loss of per-
sonal craftsmanship and produétion, the individﬁal also lost the feeling
that he was contributing to a greater social cause., Hls life then lost
éome of its meaning. In iﬁéustry competition was to be preserﬁed by
making each man part of a tesm in charge of producing a certain qu&htity
‘.and quality of goods. Men had to feel that they were more than a part
of a macﬁine. Opportunity for creation was to be provided to every man,
Jobs were found to fit each manis.skills. Leisure and the creation

ol me e Tl Wiings were to £ill the time between work hour's. Through
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industrial co-operatives and responsibility-sharing the obstacles to

a comuunity feeling would be overcome.
Lee's ideas on law and government were important, because law was

the expression of community ideas. To Joseph Lee the law was an axe--

the instrument for giving effect to human will., Although he believed in

democracy, Lee was not oppoged to regulatory legislation, becausge he
felt that such legiglation gave freedom to humanity. ZLaws on building,

housing, and earning a living gaVe people a better life., Health laws

gave freedom from sickness and death and thus freedom to live life,
Although some liberty was given up in»legislation, much more was gained,

Laws were to develop in every citizen the power to create a place for

himself by working with his own hands. Legislation provided opportuni -

This type of llberby was the power of the will,
L6

ties and thus freedon,
the ability to deal with situations as they arose.

Viewing the role of government in a2 similar way, Lee felt that

governments should provide the opportunities to live. It wes their duty

to provide public money for schools, playgrounds, and parks, They were

to protect the rights of individuals. Legislation was not to be pagsed

to end crying abuses alone but was to continuaslly provide the greatest

opportunity. Thorough studies'of situations were to be made in order to

educate public opinion., Only through community spirit and public action
_could life be provided with greater opportunity.

The moét important job of governments was producing citizens. Like

that of every other human institution, the true function of government

———
40508 seph Lee, "Liberty Through Legislation," New England I 7108,
Ve 20 (June 1899), pp. 434-hi3.
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was bo educate, The only known means of educatlon wasg through the
activity of the people to be educated. For governments to do their job
there had to be pérticipation by the people. Self-government was neéded
to réise the country (in an evolutionary pattern), to find out the most
characteristic expression of the ideals and aspirations of the people.
A man had to feel thal he was a part of the governiné body, a contributor
to the public good. In this vay law became a legitimate expression
of public life and purpose of which he partook, |
Hegel was probably influential in forming Lee's views toward the

state. Hegel opposed the idea that man is free by nature and that the
gtate curtails freedom. Without the state; freedom remsing merely
man's destiny. To insure freedom, to maintain security, and to meke
péssible the development of art and philosophy a good state is wanted.47
A full life of the community and the state becomes possible as man bresks
away from the limitatioﬁsvof his purely natural individual life and
logses himself to find himself once more in the great life of the world,
This view of the state is important in analyzing Lee's philosophy because
the individual man‘suffers somevhat at the hands of Joseph Lee 48

" Lee's system of life depended then on the play instinets with the
team instinct being supreime. These instincts helped "mold" man as a
child. Although the instiﬂéts could not bé fully devéloped in adults,
attempts shoﬁid be made to provide means of expression in the indﬁstrial

world. The important binding quality needed to preserve the community

4Zwalter Koufmonn, Hegel (New York, 1965), pp. 269-270,
4813104 cont MacKensie, Hegel's Bducational Theory and Practice
(London, 190¢° , v, H4-05. .
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would be the love of beauty. Here Lee added an element of special
goodness that made his system very idyllic. A community spirit wasg
amorphous in its own right, but such a spirit based on love of beéuty
would have necessitated a society of ideal men.,

.Although an ideal state Lee's system was based on less laudable
su?positions. The purpose that Lee proposed for his community‘was
héyer really set dowm. It remsined for Lee and the leaders of the new
gsociety to decide. Lee called fof denocracy., He wanted everyone to
appro&e‘éf what the society was to do, bult he never mentioned how the
individual could make his véice heard, The leaders of society, the
philenthropists, who had their own wealth and time to pﬁrsue knowiedge,

were to make ﬁhorough studies of conditions, These men could then

49

propose legislation.
Lee believed in the idea that society was built upon the labor of
the tmesses,.! .He related how cher culbtures such as those of ghe
Greeks and the medieval manor lords had been based on slave and serf
lebor., In Lee's proposed community‘the wealth would be produced in the
factories., His society differed from the others; however, by providing
for culﬁural education of 21l men. Art, science, and music would be
shared by the worker as well as the philanthropisty society's leaders.
In the final analysisrLee appears in two roles, A4s an ideslist
‘he proposed his plen for the community. Poverty, ugliness, and loneli-

ness were to be eliminated. Industiry would produce the wealth to nake

all men capable of leading & decent 1life, but each man had to

49Joseph Lee, "The Philanthropist's Logislative Functlon," HNew
Englond Magazine, v. 20 (March 1399), pp. 57 -58, :
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work.50 The wealth 6f society produced the beauty needed to make life
livable. Industrial co-operatives would make factory work less boring
and more purposeful. Schools, parks, mﬁseums, theaters, and dancing
areas would prbvide the opportunities for expression of self. Each

: individual would thus be allowed to live a full life,

In order that theée goals might be achieved, Lee called for means

- that were in sone ways4suspect. The purpose of the community wes ﬁo

be determined by those leaders who had a "betlter understanding"” of the
needs of society. Although the laws would be passed in a republican
ménner, they were to be proposed by éxperts. Still more patronizing

vag Lee's position toward the worker, 411 societies need experts in
many subjects, but‘these experts do not determine how the majority

of the people are to live. In Lee there was Loo much of the pater-
nalistic attitude. His idess may have been for the betterment of the
vorkingman, buﬁ the vorker had little choice, The Joseph Lees would
determine what was beautiful, More importantly, the worker appearéd

to be caught in the status quo for hig entire life, He would be
trained at age fourteen to do a certain job, He would produce what
society thought was beautiful. He could ndt,~therefore, become more than
a worker.s1

If Lee is to be criticized, it is for his attitude, Lee hoped to

50Lee had no place for the idler. Each man had to contribute
through his abilities. There was to be no charity. Lee advocated pre-
ventive philanthropy, the improvement of conditions, not handouts,
With opportunities present each man should be able to provide for his
familg and himself,
1Joseph Lee, "Two Realities in +Jdu.c'a’olon,“ School and Society,
ve 3 (Jan. 15, 1916), pp. 79-80. ‘ :
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provide a full life for every msn, bubt it was a 1life which Lee thought
each man would enjoy. Lee kept the idea that the labbrers provided

: the'wealth of society; but he wanted to make laborers “liverst (thosé
who éppreciated the beauty of life). His motives were fine, but he
could not divorce himself from the idea that the former "livers" (men
.such‘as»himself) were really the only people ﬁhb kﬁew how to live, TFor
Lee the Vorkér should live, but he should live as a true "liver," because
he could nét risé above.his position in society. Life for the worker
would only be a show, a mirror of the attitudes of the "livérs," Lee.
failéd then to bring full life to all. As long as one group determined
vhat was.beautiful, 81l obhers would be servants to them. True life
could come -only if all men were workers, then each man could really
mske his own choices,”® Jogeph Lee and most progressive leaders

vere not workers but lived from wealth long before accumulated. Wiﬁh
their wealth and khowledge they could be paternalistic toward but

never equal with the worker,

Lee proposed solutions for the average man., In his writings the
primaéy of the play instincts continued to be the dominent theme, while
he tended to shift his emphasis from child play to play by all people.
Play took on a broader meaning, énd in the end meant leisure.; Lee was
really the barometer of théiplayground movement, It appears that both
Lee's ideas and those éf the movement changed with the‘neeaé of soclety.
Lee and the movement were so intercomnected that it is hard to dis-
tinguish whether Lee or the movement controlled the other., Lee's

I) ’ . .
5“Joseph Lee, "The Philanthropist's Legislative Function;" New
England Magazine, 20 (March 1899), pp. 52~58. ’
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philosophy kept the same premises but broadened its scope, and in so
doihg it articulated the broadened scoPé of thevplayground movement. The
important thing was the new attitudes taken towsrd play, |

'When Lee became connected with the movement, ten cities had
working play centers.sB, Most of these centers were provided by private
organizations or individuals zcting in a philanthropic menner. From
1900 to 1906 twenty-six other cities were provided with playground
faciliﬂies. Although most of the playgrounds remained in pyivate hands,
a Board of Playground Commissioners was appointed in Los Angeles in
September 1904. Here was the first public recognition of the need to
provide municipal control of playground areas. The Los Angeles play-
~grounds vere probably the first tex-supported ones not on park or
school property.os |

In 1903 Chicago's citizens hzd voted to establish small recréa-
tion parks in the crowded areas of South Chicago. Using the South Park
System as a basé, Chicagoans 0pened»ten parks in 1905, Providing in-
door and outdoor facilities for persons of all ages, the parks offered
year;round\service. The parks varied from seven to three hundred acres
and were beautifully land-scaped. The mogt important facility was the
field house which included a stage, a gymnasium, showers and locker
rooms, a refectory, clubrbéms, and & branch of the public library,
. Outdoor facilities included a swimming pool, athletic fields, and play
areas for young children., Chicago's example was to influence many

clties in providing park facilities for their citizens,>?

53ges note on page 5, ,
eorge D, Butler, Introduction, pp. ©4-55,

551bid., p. Ghe
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During the six yeafs after 1900 there was another important
devélopment. School buildings began to be opened for public recreation.
Evening programs brought young and old together to enjoy the use 6f the
audltorlums, gymn331ums, and swimning pools. Summer programs vere
also begun to prov1de for young people who could not leave the city. 56
The use of public schools, the provision for public recreatlion, gnd the
désire of municipal governments to direct recreation were three impor-
tant stépé forward in the movement to provide full-gscale public recre-
atioh,.

Progress was slow, however. The majority of the playgrounds were
still individually controlled. Many people were interested in forming
playgrounds, but some type of controlling body was needed to direct the
work. The major'leﬁders of the movement in various cities met together
in WQShington, D.C.,y in April 1906. They had received many requests
from other interested people to provide what information they had +to
areas without play facilities. The heeting in Washington was to be a‘
discussion of ways to provide the needed help for interested communities.
For three days such civic leaders as Jane Addams, Henry S. Curtis, and
Luther He. Gulick considered the Nation's pley needs. At one meeting
it was decided to organize a national body to help communities develop
“adequate playground faciliﬁies.57 |
The Playground Association of America was formex to:
collect and distribute knowledge of and promote'interest in

playgrounds throughout the country, to seek to further the
establishment of playgrounds and athletic fields in all

56Georgb D. Butler, Tneradlcuxon, Pe 65,
21Tbid.,; n. 65.
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communities and directed play in connection u1th the
schools.

Formed with President Roosevelt's endorsement, the Assoclation became
- the national organ of thé playground movement., Roosevelt was named hono-
rary president, and Jacob Riis honorafy vice-president, Dr. Luther H,
Gﬁlick became the new president, and Henrj Se Curtis became the gecre-
tary-treasurer. The Aséociation had no funds, but its members were.
filled with a desire to serve,””
in June 1906, the 4ssociation's magazine Playground was first pub-

lighed. During the next year an office was set up in New York City,
and funds were recelved from the Russell Sage Foundation. Field workers
vere employpd, and they travelled across the country meebing with
committees and public officials, relating past problems. and experiences,
and helping in any way to found playgounds and recreation ceﬁters. The
Association served as a clearinghouse for information and published
materials helpful in establishing playgrounds. In 1907vﬁhe first
annuaerlayground Congress was held st Chicago.éo The playgound move-
ment -now had thé tool it needed. The next item was the formulation of
a program of action, |

The writings of Joseph Lee and Henry S. Curtis in the years before
f912 ﬁefe cbncerned‘with child play. Curtis made the point that the
first efforts of the movement were to keep the children off the streets.
" In 1909 he set forth a series of positive physical and soclal ideals:
58George D. Butler, Introduction, p. 66.
9Henrj S. Curtis, The Play Hoveﬂent znd Its Significance (TeJ York,

1917), pp. 15-16,
60 Ogeorge D. Butler, Introduction, p. 66.
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1) Physlc¢l health was to be promoted through open sir and

- exercise.

2) Physicel strength was to be promoted through nuscular’

activity.

3) The vital organs such as the heart, Jlungs, and stomach

were to be developed through physical activity.

- 4) The right habits--courtesy, kindness, fairness, honesty,

" and loyalty were to be developed through group activity.

5) Energy and enthusiasms vere to be developed by action,

" 6) Pleasure--the joy of life--was to be promoted by com-
plete play.61
A sophistication began to zppear in the writings on play. The move-
- ment was losing its aspect of sponteneity. The desire just to pro-
vide playgrounds was no longer sufficlent to generate needed public sup-
porte &n intellectuzl justification wes pub forth; now Americans
began to get the work done, .

By 1907, ninety cities had playgrounds; by 1908, 177 cities were
equipped to provide some type of play facility. Summer programs vere
no longer'run four or five weeks but provided continuous summer recre-
ation. Playgrounds were being formed more and more by local playground
assoéiations, groups of public-minded citizens who ran the playgrounds
until the cities took over. These assoclations were sided by the nat-
tional Associstion through advice and literature on the subject of
play. In these years playgrounds became the fashion, No longer s
charitable, but a public function, the work needed legislation to back
ite In 1908 Massachusettsfpassed e playground lav requiring all éities

of 10,000 people to vote whether or not to have playgrounds.é2 Other

 states followed this example.

61Henry S. Curtis, "The Growbh, Present Extent and Prospects of the
Playground Movement in America," The American City, v. 1 (Sept. 1909),
pPPe ?8§Z9e ) '
Jogeph Lee wer logbrumental in pushing through this law. The

or

New York Tiuss, JnL e 15T .
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From 1906‘to 1912 two movements were actually appearing, The
first was concerned with school children and children on sch§ol yards.
Minimum requirements for school play spacé and a curriculﬁh'of pla&
were,worked on. Roofs of schools were equipped to utilize all possible
space. $treets were closed off at certain hours. Any possible means
vere employed to provide more and betﬁer opportunities to play.63 The
~second movement had to do with municipal or park playgrounds, These
élaygrounds were larger than the school yards but small in comparison
to the South Park System of Chicago. Located in congested urban
areas and averaging two to six.acres?‘these playgrounds served a community
ﬁeed. Boys could get together for team games and for city athletic
lesgues. Field houses weré provided for bad weather., With these areas
under the supervision of}the park boards or recreation committees and
gchool yards under school board control, municipalities showed that they
were taking an interest in play. /

In 1910 Joseph Lee becams president of the Playground Association
of America. Under his directorship the name of the organization was
changed to the Playground and Récreatiog Agsociation of America in 1911,
With this name change came a shift in the emphasis of the movement. The
leaders were concerned with the increased congestion of the cities. Not
only were children denied the opportunities to play, but adults were
without the means to express tﬁeir feelings (as Lee would‘saj, théir
instinets). Urban life was new to most Americans, accustomed to intimate

63Efforts were usually carried on by the school boards and cafried'
over into Saturdays and the summers, Serving as a member of the

n School Committee, Lee worked to improve play conditions in the

i
it
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exchanges of small Qommunities. The alienation of the individual and
the loss of the "community epirith left many urban people with a sense
of loneliness and uselessness. | | ‘

‘ Iee and the other leaders of the playground movement proposed
community recreation as an answer to the problem. A program of‘aotiviu
- ties at playgrounds and community centeré were to provide Qntértainment
as well as participation. In Lee's philosophy self-activity was needed
for real resiilts. Men could become a part of music, drams, the.arts,
and civic functions. To belong, to be needed, to add sometﬁing ﬁere
traits Lee and the playground movement felt had to be expressed. Pro-
jects of a city-wide nature, such as festivels and pageants, were to be
carried out. The Y. M. C. 4., the Boy Scouts, Boys' Clubs, and other
commﬁnity organizations focused on civic pride and service. City-wide
recreation surveys were conducted to find out the needs of the cémmunity
as well as to encourage participation.64

The shift towerd community recreation was intensified by the First
World War. Lee had an interesting view toward war. 4s an ultimate
(fighting was one of the sevenlplay instincts), war was carried on for
its own sake and not for ulterior or utilitarian purposes. In its
menifestation of devotion, self-gurrender, and sacrifices of love, home,
and ambition, war became ﬁ;ﬁ expression of the highest pover of a

65

constant, ineradicable ideal of the human soul." More importantly,

war tock all citizens and made them patriots. Devotion to the community

64George D. Butler, Introduction, pp. 67-68,
65Joseph Lee, "What Substitute for War?" Survey, v. 33 (Oct. 3,

1914) ? Ppc 31"320
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(the state) became the dominant feeling in society. With a war
feeling great achievements could be made, .

Lee.felt that efforts had to be made to preserve this quality.
The War Gémp Community Service was organized by the Playground and Recre-
ation Associstion at the request of the War Department, Its jobAwas
to provide an atmosphere of coémunity for those soldiers stationed at
training camps. While in these camps, the soldiers wvers sebarated
frdm the natural human relationships: society; athletics, girls;
friends, church, and business. Band concerts, athletic oppoftunities,r
and clubs were to be provided by the neafby communities. The local
"~ recreation resources were to ingtill the right attitudes of fighting
for homes apd loved-ones. Not only the opportunity of recreation
per gg but the spirit of community (especially the spirit of a good
commmity) was to be provided,® :

The war showed the importancé of recreation to physical condition
and morale, Servicemen accustomed to physilcal exerclse and commﬁnity
relationships desired similar programs in their home towns and citiles.
Members of communities which had experienced the prograns during the
‘waf wanted to continue that type of activity. Both soldiers and
civilians had Benefited from the work of the War Camp Community
Service.‘ The emphasis on néighborhood‘and community recreation led

to more pageants, community singing, athletic meets, and neighbbrhood

66Xs president of the War Camp Community Service Lee received
the Dlatlngulshed Service Medal, His service in boosting the morsle
of the soldiers was felt to have aided the war effort.
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- parties. Construction began on a number of community centers, &7

By the early 1920's the idea of community recreation had become
the prime issue of the playground movement (which could be séid to haﬁe
becomé the recreation movement). In articles written in the 1920'3,
Lee concentréted on two things, ‘He‘felt.that recreation had to be
provided for all people, young‘and old,  This recreation should be pro-
vided or paid for by the government., If the localities gnd states
could ﬁot afford it, the federal government should step in. Secondly,
Lee argued for higher quality in recreation. He félt that trained
leadership was the bést thing to provide this quality.

Lée and the Playground and Recreation 4ssoclation in the 1920's
provided the push for recreation but left the theory alone. It was
enough that men and women wanted the épportunities. Experience had
shown that community recreation was a good thing, The 1920's then
were years in which the work of the movement expended. Community
centers were established over thé entire nation, Programs vere en-
lafged in‘scope to provide greater oppdrtunities; and the number of
people participatingbincreased.' Much literature was published as a
result of research into the needs and the projected future of the

recreation movement.68 |

Besides being an era of expansion,vthe 1920's weré also a time of

synthesizing and concentration. 1In 1925 Lee wrote on the need to

67Financed through private funds and managed by a bozrd of dir-
ectors, the buildings contained meebing rooms, e.ssembly hslls, and
recreation facilities. In some cases a trailned recreation leader
wa.s eggloyed. George D. Butler, Introduction, pp. 67-69,
Ibid., pp. 63-69, :
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abolish the ugly playground.69 Earlier the movement had been“thrilied
to get any kind of space it could. With the great expansion, quelity
became the new emphasis, Playgrounds were to be land-scaped and-prb—
vided with space for children's gardené, Quality of play itself was
a subject of4discussion, Lee felt that "play under the proper leader-
ship and governed by the right tradition (was) the great teécher of
moral conduet." 70 The mid-1920's was then another important lendmark
for the playground.m0vement. The‘neéd to provide facilities fér all
people had been realized; children's facilities seemed adequate to
allow considerations of quality to supersede those of quantity; the
nmajority of Americans wanted some type of recreation; and the community
spirit seenéd to prevail, |
As industrialization increased, it became apparent that men would

have more time to themselves, Prior to industrialization and even
during the early years of the twentieth century, most men spent the -
majority of their time on their jobs. The unionization drives and in-
dustrial conditions produced a sharply decreésed vorking day. The
late 1920's saw an iﬁcreased interest in the idea of leisure. Recreation
had been concerned with the provision of some relaxation from work and
with a spirit of community. _  Lelsure meant much more than relaxation.
Industrial society had proéided the opportunities to spend the major- .
ity of the nonmsleeping hours in pursults other than work,

‘ Hére was a problem greater than recreation. Since the majority

69Joseph Lee, "Time Has Come to Abolish the Ugly Playground,!

School, Life, v. 11 (Nov. 1925), p. 45
Joseph Lee, "Play, the Acchitect of Man," Survey, v. 59 (Nov. 1,

1927), p. 123.
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of a person's time would be free, something had to‘bé found to £ill
theseqhours. The playground movement had at first tried to find the
time for play and recreation’needed to mold the full man. Now |
methéds were needed to £ill the hours in which man was molded. Greater
variety, better facilities, and greater bpportunities of éxpression
were the desired goals.

It was really a new questlon based on the same premises. Lee had
known all salong fhat men were formed byAtheir play instincts. In pre-
industrial societyrthe opportunity was there for all instincté to find
expression, In early industrisl society the instincts had been stifled
by urban life and the factory éystem. In fully industrialized sociéty
fhe instincts were being denied the means of fulfillment. Farly indus-
trial conditions had not permitted enéugh time for the instincts. Re-
creation allowed limited expression. Leisure meant that men had the
time but needed the means, which earlier limited recreation could not
supply.
| Lee hoped to provide the answer by giving preferénce to less .
strenuous recreation than to physical exercise. It was the 1930's
that brought out Lee's thoughts on community love for beauty. Conten-
plation, the appreciation ogrpoetry and music, of philosophy, and of
the wonders of the univefse; was‘to occupy the leisure hours. In 1930
he felt that he had gotten beyond play, because he knew all about it.
Now ihterested in leisure, the peopie would Qant beautiful things but
not slways the best art. They had to be educated. It was here that

Lee asked whether one should givé the people what they wanted or what
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was best for them.71‘ One year later he answered the question by
advocating the ﬁse‘of leaders who knew the meaning of the phrase,"to '
let alone," to direct the neﬁ leisure hours. Opportunities were to
be pfovided, end recreation was to be stimulated by allowing free
expression. Expression was the'important things not so muéh vhat kind,
but just expression. -

Lee no loﬁger felt that socieby had to be manipulated in order
to prodﬁce the "correct" expression in men, If theaters, dances,‘and
other oppbrtunities for some type of self—éctivity were provided, these
would be enough to give - leisure hours some megning. Recreation leaders
and anyone else occupied with stimulating recreation among men would
provide vast and various means of expression but would‘not demahdA
. uniform acceptance of a predetermined gtandard of "corfect" leisure
pursuits., Lee wag not overjoyed that society should lose the leader-
ship of certain "cultured experts" (men of his‘class), but he reconciled
himseif to the facts that men needed some type of expression and %hat
free expression was better than that determined by others. |

- Lee was interested in the fact that man had to live, to take part
in the world to exist. His earlier writings gave the impression that
the chbice of life to be 1iv§d would be left to the leaders of society.
That.view seems to have'chanéed, however, as Lee grew older. It may
have been the shock of the Depression and the reaiization that each
man neéded faith in himself to survive., Iven in the years before when
Lee truly wanted to help the average imerican worker, the Slight |

71Joseph Lee, "A Critical Leok ah Recreation as Viewéd at the.
Seventeenth Annual Congress," Recreaiion, v. 24 (Dec. 1930), pp. 506-507.
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feeling of superiori%yknthe realization that he knew mofe than the

najority of men--prevented him from losing the element of pasternalism,
If Lee once had had a superiority mentality, it is probable that he -
" become Yan older but wiser man® and in so doing realized that superi-~
ority did not make him leader of- society.

- Although Lee concentrated on helping the men caught in industrial
and urban society, it was not a love for, but a hatred of this sociely
that led hinm to formulote his thoughts., Lee's background and treining
had prepared him for a role of lezdership in a- society of less strain
and complexity. His ideas on community service, selffexpression and
gelf-activity, the role of leaders, the vigorous life, and war wvere
better suited for a more serene and simplified life then that of
twentieth century America,

Lee's philosophy was too personal to be enjoyed by the average
American worke:. It was perfect for a .;man of Lee's means and abilities
but not of urban dwellers who could never take full advantege of the
opporbtunities for expression. The playground and recrestion movement
suffered from the defects of the philosophy and was never able to satis~
fy the needs of an urban society.

The mﬁvement itself while féiling to transform society as it
wished was able to play a rgle in adjusting rural America to indus--
trialization. The philosophy of Lee and the movement called for a
socliety based on community spirit and individual szlf-expression following
& baglc pattern set by the leaders of the community. Neither goal was
reslizable in the form proposed by Lee bub each has influenced urban

culture. Rvery urban coolor Dag a tvpe of unenimity of feeling which
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is present only in that city (Boston is made up of Bostﬁﬁians and New
York of New Yorkers)., Bach city has a type of common (community)
spirit which is manifested more in neighborhood responsibility bub
stili is present on a city-made basis. The second goal has beenA
reglized in the fact that Americans now have an urban culture in which
they can express themselves and enjoy their leisure hours. Lee and
his philosophy though unable to form the society he wanted was abie

to aid in the trangsition from rural to urban life. The movement itself
may have failed in its premises but helped in a slight way in'the
development of twentieth century Ameriéan society.

Joseph Lee continued as the president of the Nabional Recreation
dssociation until his death on July 23, 1937. He had entered the ranks
of the playground movement when it was just beginning to take form,

His thoughts and expressions erticulated its motives and desires. His
energy helped push through legislation and aevelOp a public'sentiment
for public recreation, As the symbol of play and ;ecreation Lee |
carried the movement's ideals to'thg people. For his long service and
devotion to his fellow meh Lee gained their love and respéct.

The playground movement thus passed through a number of stages
before it developed into a recreation movement and finally faded‘away,
no longer a distinct progréésive movement of its own identity. The
early desires to get children off the streets and to provide them with
a proper atmosphere in which to giow passed into a desire to provide
all people the opportunity to express themselves (their play instincts)
through recreation and later through the use of leisure hours, In all

these efforts vas the larger question of edjusting industrial men to



41

his new environment. In these efforts Joseph Lee was significant in

presenting his ideas on the future of society.
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