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1- Preliminary Statement.

Modern causation is no exce ion to that. law of flevslopmentnby.whick

9
:

the new,must be onMt red through the eflium of.ths old. Classicism

bo.:isld bo‘naturalism and realism as scholastinism had given‘na: to
2 1

:in the e€forb to reaijust'classical.training to.the.demnnds.of the

"a -issance,.that.bbs.docbrine.of formal.disciplins was brought forth.

This doctrine, in.its broa*er form, held that rental activity leads to

manta11 power and power. so gainoed may be used on any kind of subject math_

en.with equal facility. Lhe~aim. of education..thens€on, should.be the{
1
‘

.learning.§cocess, not the.thing learned;1

4

ovsr3bnis:alresdr'muchzoe laborsl dodma,.©ur aim is to attempt a'veintere

'
1
)

‘rho, although"M3’§m§nan§dgth§W8V1 for,prsta ion of. the via re"c ,u .C
)

D (
D

the OVBthPOW”0€ formal discipline,'has,:notwithsbanh né, .often. been

.classefl.by educational writers:as.a leading promulgator.of;it. There are

.

.inkfsct, but few men who have been uses as the scapeegoat_fon so many

. . .2
.varying theonies,;as John Locke In. the words: of Professor Adsms;

:1. MonneelsUTsxh ook in.the Hist. of EdTVp506.
. . I

,2. “Herbarbian rs i. anplied to Ed.'p 32.  



 

."ilmost every philosopher who.writss a book feels compelled.to dispose

:03 Looks first: *#** Though they spend all their introfluctory.chapters

:in.showing.how.hocke,went:nrong,.philosophers.dornot seem to be able to

‘along.withoutnhim;"u a
v
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It has thus come tctpass that.hocke stands ifleLtiE

p 0opinions which.—r- contrary to the'whole tenor.of'nis‘thinking. It, alsc

H
.

'
1
9
»

frequently occurs that what.was intended by him merely.as.a.sideal ht,

or as illustrative material. has:been used as.his central thought.

A few of t“: min} interpretations of.hoeks.bycleadingzeducationalflwrit-’

ers will serve tc.shov ‘he Fiffsrsnee in opinion.coneerning-his

:olassifiication.

}

1r Browning .fliviies educators into:three.sohools;.sumanists,(
3

S

’

,-ani naturalists,.ani puts Loose in the last 'clas (
’
1

(
1
‘

U
)

ali'
1

(
x

U
)

N

:Quick ,notes two classes, utilitarians and msntal.trainers..fis

'9laces Looks with.the.iatter, inasmuch as he is not so much concerned

With results in a pPZCthrl may, es With discipline.

ID . .

Corpzyrs finds the onpcsing classes in real1sts.snd'formalists,

”and places books with the Eormer.class.

, :4 . . “"4 .

Paul Monroe sees.1n Locke traces of the realistfl.the naturalist,

:but above all the chief representative of the disciplinary.conception

:in.eiuoation.

1.,Vflflucational Theories"~p8fii 4.?Text-book<incaist. of.Ed;" pTOSEF.

2..”Educational'Reformers";p284'ff.

3. "History of Pedagogy", Tr. by:fi;H.Fayne, p‘;_\\  
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;an

dase,*the‘claesification‘isémore=ofiv

formalism,

:himxby'the

:fbom:

With.him.’

.syst

(Law 9

.be.occasfionallyuloo

.He’must,nottbe'ta

gun-

‘Any:person.m

U
)

‘1

incomplete:

Amid.

Th

em,

8,3

“T

385

em: very.

1i

re:

the.

9

amsl Einds in him aerronounced.utilitarian ; and S.:S.:Laurie“

humanist.

these varyinr.cs timates.thereiseems:to;run;but one common

In
an 8.5;v

therdisciplin1-characterzof'education. cordingzto.Locke.

is .appapenbiy'the only exception to this; But,=1n;hls;

a choice betscen.

Eros Locke.from the dogma
than an‘attempt

writers.
:-

0v 9..”

n
up h

.4 L
9 *tion.of correctly interpreting.hocke does notLfliEEer mu

any‘othernnriter,.exce

s mean, nossibly,.less, an

. ‘1-
A'lv 3031'},more;than h'most‘writers.. This has

here is no BXCUSGLEOP not understanding.

seaanfl.waverinq, his.mean1n 7-: '

He had:not the lucidity of Descartes'ofl Hobbes;.but

t anxious.to make:himsel€.intelligible,'and'to.this end he

of forms9,e s variety‘ta ahi. 3 :a3
3
‘

i .expressions,

to:H
'

he the, s.n.1iterally.

1-

LI n hisit be also.borne out by he hole.tenor of.

l .

erelyrfldippine into .the Essay, w1ll find passages which

contradictory;.any.person.carefully:reading.itnthrough.will

,:1 n
;

H
o
.

all

11's

n .

.1

g

t.c.1ear and coher en

Modern.Ed;” '3ist. of
19‘+

Educational.Opinion.from.the

D
J

io

‘
J
O
.

Renaissance"

H

.;o€,Phil.

.Vol 2. -p534.  
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‘

"It.will be the aimoof;this.paper to.inter retrLocke’sLeducat

"
d

.vieWS‘in,harmony.with;h1;s philosophy. Indeed.we.are convinced that only

so doing.can his. real mean 1mg be made'menifest. He was.primari1y

. . .. II . .9...

'aophilosopher,.and.his.greatest.work, ”the'Eesay Concerning «~E Human

'the.three"
"
J

.Understaniingy,7is.a statement of his philosophicalovions. 0

:nor Lsxwritten.by'him,:withzvhichrwe.shall,be principally concerned,

the "Essay" is the only.one:that:maysbe.called:s.finishei.product.

this."Thoughts130ncorning Education", was written to;a friend, a:

'the education of hiS'son. The "3on5.uc t: of the “"rmm Understanding”

,Eromiwhioh'most:of Locke!s.formal'ii1sc :Lpline is culled, was an aft or—

thought which Loom: :intsnded 356 an aiditiona 3. .ohaptsr. to: the “Eissay”.

.It was never.put in final form by;him, and.was first.pnblishedzin,e

'volume of posthumous works.

1
Professor.Paul'Monroe*says'of.?Thoughts.Bonow mg Education"

:“It:is entirely'one sided to formulate Locke's eoucational ideas from

;this.one.treatise,.the‘morecso since it conteins.aflvice written teas

frieni concerning the education of.his.cwn,sons.and it is specificallr

'statefl by Locke that much oE-it.hes only.this:specie1:cpplication;"

a ‘- n o o - u u - o

Again;he says;d:"fhough 1t 15 impos51hls.to enter 1nto.deteils more,

zit must;be'borne.in mind that Locke's .ph iloscphical‘and'psyohological

.

views do. not alwa"3'aocorfl.witn his n education."1
.
:

.

U
)

11.."Text—bookhin"ist. of Ed.” 9513.

:2. Ibid.  



 

The discrepancy here mentioned is apparent under the

traditional interpretations of Locke's philosophy and education.

Under such a reinterpretation as that mentioned above, however,

the differences might, in a large measure, be reconciled.

With this end in view, we are now rea dy to proceed with the

investigation.

 



 

II~ Locke Hiatorical and. Philosophical Background.

vine edue ational;doctrineuwhieh'based the.curviculum on the.suppoeed

'discip'inary value of studie was,,in'its.earlier.days,.pant of the

educational.syetem.known'as:Humanism.¢5uring.its first period,"fcom

:bhe middle of the: fountee nth.to the midiie of the.fifteenth:centuries,

Humanism repress ntod treal:revival¢of iearning. ~VItzwas, however ,

1“
inevitable, " says Laurie; -that\in seeking for an;expression.o€:life

anfi Art,:thezmore active mindS‘shouidLbetirawn to what was readysnade,

“but.had been forgotten. hatin:literature and, euosecuentiy,rthe.stufly

:cEUGJeek,'rccoriinnéiv..nere the two great qcoupa.tions of the Humanis

3 D F
’
-

1 1
.
1
.

:SoeratiC'te(
D

g
:

"Wrom.the ancient classics they sought to revivify th

'that "knowledge is virtue."
{
.
1
.

(
r

“Fetnus:Vecgerius (1349— .9, a thorough.fiumanist,vin.wr ing of

'liberal etudiee,.seys§2.“We‘call.those studies liberal which are worthy

.03.a'fuee,man;'those.studieszby'which:we'attain and practice.vivtue and

wisiom;.that.edu2ation whichseaiis:forth,‘treinsszand develops those

nhighest. g1ifts of body*and of'mind'whihh'ennoble.men."

:Betweenzthesezviews and those'of the. Humanists:thene~is.a

Lvery.deoidedzdiEfe.renee.rThe;firsb century of: Humenism had bneadthrof

tview-and.the"spinit'of'neal:scholarship.-They.tunnedsto;thegclassins

Ocausertheseshairmeaning for lifegttheyfcefused to.be bound by scholas—

.t‘eism with its vapid show of reason,;its aeoeptencevandiconfiinmation

:1;?8d. Q inion- from the Benaissghee" 'p.6.

£2. "Delugenu152honibus"
by Woodwacd:in:?vittonino:B

aLFeltre:ana  



 

 

'0? received'doctrines, andtits perfec :“0ntenbmenttwith’it8'own
,

‘educaiionaltsbatus. 'PIn‘this:difference"ysayszHocdward§1aPis~implied

ta consba.t _rocess in which-the:ideal of thetgreater:Humanistsxwas

'
4
‘

‘slowly narrowadaand hardenefi.tiil' t reacheS'the pedantry'whieh:rouses

,
4
.

;bhe scorn of.honta gne. :Eb is not mecely:th t the Latinity;of Vergerius

.or Guanino:was treat and less antificiai, nor that with tham literature

:was something"morerthanca.sequencevof.model;passages:rthe:schoiarszof

:theifiirstrhaif.of:th3:Quatbrooentotbadra"far:broafler:gcaspmof ch; urue

content of e”uoation,vand'withiib:a.more:sincereconceptiongof:the

'relationtbetweenrtha"antique‘anflzthe modern world;"

:"The narrowing c: the'eiucationalzaim and the teturn.t0'mere

verbalism'was, in truth.:not:long:cf-coming. :if it b3 the essence

of Humanism in.ibs larger;meaning that itwas anropeninggcf‘men's eyes

'afreshzbo:naturefiand.life,tthesexhaustion‘ofrthe'now*movemenbtcan.be

:easily"undarstood.'Fov“it.is;givenztozfethen, and thosefieg chiefly:of

«poeticttemperament,rtoikee§LLLeiraeyBS'opanrfor:iong. .fboveiis.an

1instinctiveficraving.for;dogma.anflrfocm;'for.niihout.bhese:there:isrno

'intalleobualzreposaz“2

”was.at.first.merelyza;means.came'tO‘be"oonsiderfldsasranrend4inmitselfi.

Theutecm:humanitiBSZCamesto:indicate:the.languages:andriitsrature'of

-r-

:1."Vibborin0“DavFeltre and:other:Humanist-Educators" intro. 9: K
}

H
.

p
.

H
-

I

":p28.  u ,. . .
'2..EdiOpinion:frOm:the,Renaissance



 
     

ethezanoienbs.:Consequently,rthe;aimzof.aducationrwaS'tho
ughtch.in

terms oleangua e andilitaratu 9 instead: f:in benms*offlife; the

:educatioualtefforb was directed;toward the mastery if thisrliterature.

That"portion.of-thaseziiterabures:which.wa3'supecior fromsthe formal

.standpointhbecame;thescontor:o€ueducational;efforb. Congequently the

formal instead of the content or literany:side_of these writings was

considerefi be be of.bhe greater imponbance. This change, though a

rgnadual”one,.cesuitei«in,the;formulation:ofiarbyp
eVof‘education.distinot

J31
,_ - 5‘9”.C

?

J
.

:Eoom'andxinferiov-to:theLliberalieiuca
tionrout'of.which‘i u

Educational;thought became Centered.in the briviumtand"quadrivium;of

zfioholasticism,:and,"ov9n'bbe-sbfidies:included.in“
these.wece'taughbgfor

,bhoirxvalue-as mental disciplines ratherzthan for anything contained

'in:them.

'Duringrbhe Middle Ages and the.aanly.peciod of Humanism, Latin

.had not been studied for its cuibucal vaiue alone. It hadtalso.a

puactisai,.utilitarianzvaluaid It.was,the key.thatwunlockeizevery;door.

it was the language of all edu3121c . t3 .

. . » 3

'Woodward has emphasized this. “essays; .98ut,a§art'6romfbhe. roafler

:effeob5"of'classical‘culture,it_was.heidpthdt on.hear1y every side of

Be the best.guidance attainable was:bo.be"denived.fromrbhe

d "
5

9
)

0 c
f

,
4
.

O f
)

H H H
-

:study:oftancienb.books..Aristotlefs.Politicssis;bhe"sound
estzmanual‘of

'stateoraft:.7egetiusLanfiLQaesar are the best guides to the Art ofaflap-

. Monroe's "Brief Ecurse in the.Hist. of:Ed;" "9170.

.uSE. Jos.fPayne!sn”Lectuces on the 8133.103J3d1”1Vol2. -P37.{
O
I
-
'
4  

1
w

0

"-. . ~ . "
.fitborin04Da Eelbreflanaicoher:Humanistrmducabo ~"_. RA



 

.Education,n

.In‘alll.dspartmentszof.govennment, inrvar, justics,.counoil, and domesr

~tic policyr

'made for culture andzbhose'bhat made for utility. But when the scientif-

iiczawaksning-of.Brunonani.asoon,'or 2 :Ijnm Gopsrnious:ani.aal

, u

t‘I’h

.pnepans himself for any.€ield on.inveshigation.

“of:Constantinople,'saidil'“If.snyon9'wishos bo undenstand grammar,

.ushsroi in.a‘thousanfl insistentmdemands.Lorgpractisal“soisniifiaxhrmin—

‘oould not longer fulfil

.upon demonstnahion..bub upon authority. SbufliSS‘

\oivilizations.oouifi nobibe called in question. Even if they.wer

.Einst.sohool;in.the North to adopt.the study~of Greek after.ths caybure

‘rhsboric,'mabhematics,~histocyror.Holy Scripturs, let him learn Greek.

.a household, Cieoro,;Plutarcthnonc
i
‘

0 m

J
D
-

’
3

y
.

0 E
:

1
.
1

C
r

{
3

"
5

C
0

0 I
4

:
3

‘
1

G ‘
1
—
1

p
.

S

u
o
.

Var-gm,

l
.
)

-nd.?vancesco Barbaro,:whosetwork.De Rs Uxoria;was.regarded

as;wobbhy"of a place in the~noble.comyany,.could”bo safsly relied upon.

a is.the.one sure source of practical wisdom1"'
3

iberstuC
"

.1t;this early day;bhere;was no:distinction“bebween,thsrslsmsntszthatn
.

190),
4
.

fl

W 0
7

U
!

5
.
:

(
~

U
1

cational.values was changed. The cl(
1
.

5ing, the whole.sysbem of s

:
‘
r

5
2
7
‘

s iemand for practical values, and Humanism

began to.urge their cultural values.

The claim of.the classics to cultural values was.not Eounisd

hioh had;pnoduceizsuoh-
2

(
D

I
"

.

{
J

[
‘
9

Q
.
-

I

a boot no exception.could be taken to them as mental.trainersmate.i

I
O

U (
3

O U

1

rsfioce, if a man would-excel'.in science, let him first develop-hisU
)

power of judgment through the olassics,anfl in.this way will.he best

a

NHegius, who presided over the College of:Deventer1in Holland, the

 I

,1..Jos. Payneflheotures on ths.VHisb..oE‘..Ed: ;Vol,D.—, 4.352



.59 one everything.t0'the areeks." This idea.napifily became the

chedvitself.in authority.'
J

Idominent one, and formal'discipline intre

But the.si1teenth oentury.§an this dependence.upon.authority

assailed on everv hend..“Pho movementawey'from.euthority and toward

5
.
1
.

Erosion, which found expression n the.experimentnl science of Bacon ~

Mona the pedagogy of Comonius, cede itéelf.folt in all the departments

of human life,.espeoially in roligion.and politics.'lnvreliéion,.it

proiucoi the Reformation; in politic , that persistent tenfiency to

ignore the flivine right of kinév and to place the.seat of authority

in the people."1 Finallv throuéh the brilliant work of Reno Lesoertes

(1596—1650) and John Locke (1632—1704) philosophy threw of? its Poke.
I

r
-
j

hese two men/although so much opposed in the fiencrel.cherecter of their

hilosophy, have,.nov3rtheless, one point in common. They both refuse

r
d

.to be bouni-by authority. Descartes makes.truth to rest upon olenrness

.enfl,distinctnes ofsifiees, while Locke beees.it upon.experience; both(
I
)

deny.euthority as a valifi test. Phe two types of'philosophy thus promul—

gated— rationalism anfl empiricism—.were oontinuei respectively; on' the

continent by the mathematical rationalists, Spinoza and Leibniz; in inn—

2

.lenfi;by‘B’erkelory',on:~ Home. In.&ocke, however, are to be found elements

which point forward to.tho final reconciliation in Kent.

In the some measure.ee that with which formal iisoipiino has olunj

o authority, it has likewise :echewed all metaphysical alliances.G
.

U

ut, while belonging to no particular.system of philosophy, there erg”t
L
'
)

omO'systems better adapteizto its claims than others. Thus, 'he faculty

pl  Dav ‘d’gonrbss

 
 

 



 

"sychology of Uri totle formed1e very convenient psychological backernu~

.6round:for it..If the value c? the classics;layiin.tM1r~iisciplin1ry

powers poucr.so éa ined.in any particular faculty would be. bone? icial

H3013 as an(
r

0 pin

H
Q

in all exercise’ofnthat.feculty. In.fas upon

exponent of this.dogme, modern writers have feilei.to.take into conci=l

oration the question cE its;adeptability to his philosophy. We.hevc

the.lackzof

E
I
C
‘
.

already notei;the'statement of Paul Monroe concs rnin

tubetween.hislphilosophy'en&.eduastion,~but no.3ttempt.is made

rationalism, the latter offers the best basis for the dogma o? formal

r
:

{
a

1
3

discipline. The whole teniency of empiricism is against it, enfl-'

'bpnepareflcrth.the materials for its overthrow. Against .Eormal discipline
q . I

sets up. the loc taine of.speci€ic-experience. On the other.
3
.

mempiric

.hani there is e presupposition of mental discipline.in the fundamental

éoctrines o€:the mathematical rationalists. Mathematics,.they hold is  

(
D

v

(
u

D Q
.

g 1
—
-

[
—
1

O C
?

:
r

(
l

"
3

C
)

u D O G H p
:

tne perfect anfl,:there€ore, the pattern.scienc

be oast'in‘the'same.mouli. Spinoza wrote his Ethics under.the title

'"Etkzice.mcre geometries demonstrate.” Each book begins with d;€initions

and axioms: propositions and proofs. Follow. According to.this type of

philosophy, mathematics furnished the discipline required For ethics

.and,'in Eac',ufcr all the sciences.

Paulsen has shown1 that,‘even the coéito ergo sum ofl Descartes,

 

 

together with the
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.
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I

turn is to for“ the oasis or the certainty of all scientifiic “nonledge,

is an afterthought' deduced.from certain genehalizations on mathematics

'as a perfect and, thereEore, a pattern science. It was probablr only due

bO'hiS craving for mathematics, that Descartes substituted mathematical

nce is in content and not 1n

"
I
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to what extent Loo-e was influenced by the Humenism.that pervei

Oxford while he was 1.3tnfient there. it is impossible to say. There

‘is some evifenoe that he revoitei it.the n1rronnese.anfl iogmatism.cf

H r
)

(
D

'
U Q ’
3

g
.

the curriculum. "‘T have often heard him say,"5ady Masha

lthat he hefi small satisfaction in iis oxfcri studies, as finiing bevy

little light'hroueht thereby to his unnerotenoing;'thet he became

‘
4

‘e' with his manner of life, and wishefl'that his father had

L
1
)

1
.
4

(«
'1

(
3

(
J

{ t
r

5
)

S ‘
—

Aéain'she writes;'the first books, as Mr. Locke.:1s toli me,

wnio‘ eave'him a relish of philosophical things were those of 035VHCU93-

He'wee rejoicefi in re1iih“ these, because,.though he Pecy often.differed

Vin odinion from this writer, vet he found that what he said was very

understood.otherethai possibly not proceeded from a defect.in his

~ - «2
flunnerstanfling;

It may well have been that the center of attraction for Locke in

~1.Traser's Ed..of Locke's “Escev Concerning Human Understanding?—
o

Prolegomena,+p;xix. ~2. Ibifl. ~p.zh.  
 



 

the writinés.of Descartes, was that freedom from authority, which has

“already been mentionei as.characteristic.of both these men.

certainly much-evidence‘thatshockesietested the narrowness and constr—

In his "Thoughts Soncerning.£iuceticp H
'
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taught.durin§.the tender and flexible years of his Life, this iS'certeir

it should be one who things satin and.&an£uaze the least Part of
“-24

H
~

(
1

U
‘

,
.
_
a

u
)

dor that eio is mafie.ebout.1 1'
J
u

. . 2 ..

UCQthU;" and again; "unen I consI:
-

L2
.-

L
1
:

leti and Greek, how many Years are spent at it, and.whet 1 Noise 1"

1-
the(

1
'
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which they look.on es the only instrument of fliucation; as a Language

.O?’CNO'tO be its_whole Business." hooks did not advocate the abolition

of the.olaenios from.the schools. He thought they wore.necessary for

a éentleran's son, but that iltoiotLor too much attention 313 9115
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ational Doctrines.1
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ng.-uman'Unfierstandin§“; Thoughts Sonocrning Education,”Essay Goncern

"Conduct of the understanding;" ani.a snort posthumous‘essay'tfif study .

’Tne‘UEssay Eoncerning Human Unierstanding".was the greatest ani
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most.care€ul piece of work of his life..ln an.introductory"chap-er no
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oecame,involvei in.1 iiscussion which oouli only be settlei byte

criticise of the knowing facvlty. After some eighteen Fears of labor

-he~publiehei the first edition-in:uarch;.1690. This was followed by

.. U" ., . 1 . . . . - -

three‘other e-'tione 1ur1ng'hhe"ree11n1nq'Eourteen.years of his life.

It gave to the norli a new philosophy.

-"Thouéhte'Gon ernini'eflncation” was first publi51efl enonomously,O

in 1893. It res translatei.into ranch-by Pierre Coste, nho.supplied

Locke signed~his,own.nameC
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tO'the-ieiicnsory letter. S. 3. Laurie spay-3;“L "I would apolog‘se tor

the large-space.l.have'5iven to booze :‘d I not think that his VThoughts-

reed along;nith his ”Joniuct.of.the.Under3tanding is, in spite'cf

‘some ohvious.€aults,.the best treatise on education which has ever

Tappearei with the (doubtful) exception.of Quintillianz"

:1. Educational.0pinion from the Renaissancefl, Prefiatory Note.  
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Quick.éives the following account of DOOkGJS purpose in writing

"Thoughts”. 1 "One of Lockels friends in Enelend, Yr. nuaird Glorke,

one for aivice about the bringing upp
.
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,philosopher'wrote~fromlfiollend~a series.o€ letters on the subject,

.which. four years after his.return to Engloni, he was iniuoed to

oublish astThoughts Concerninq.iducation‘*. No doubt the letters were

 

more elaborate than‘they‘wouli have been but.for a notion in thouriterln

mini thet.they might some 533*09 used as material for a.troatisc;t*r‘

is he oftemwards-founfl no time to work up theee.letters into_a regular

dissertotion,.henwas.content to-publish them as thoughts.

(
3

H
)

(
T

5
‘
.
"

\
l
)

C
:

:
3

9
.
:

(
D

‘
1

m C
r

3:
:

5 $
2
4

H
.

5

U
O
.

3
3

5
.
)

(
:
2

D r
)

H
:

'
2
0
.

H
.

D p.
)

F
4

H

M

o (
D

(
.
0

p
-

‘
4
0
.

D "
J

H
.

‘.
-'
J

I
?
)

1
.
)

u
:

The "Confluot.

additional chapter.to the ”Essay". It, LoweveJ,‘Ezilefi'to a pear in the

fourth eiition, although previous.to the publica

. . 9 L . , :, _ ,T.11. ” . I float

had written his intentions concerning it to a1_-13m,molyneux. a too ,

this treatise was never publishefl nor.even revieefl by Locke, but firs.

aooeared in.the ”Posthumous Works of Mr..John Locke,” editefl anonomous—

1v though probably by Peter ting, in 1706. Of.this collection the

'editor says 1n.gonerol.tbat, tEor the most part they received not the

‘
J
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J
.

.authors last hand, being in'a reat measure little more than sudden

views,.intended to be:a€termnrfis.revisefl and farther lookoi into, but

‘by sickness, intervention of business, or pneflerable enquiries, Happen-

ozbe thrust aside and so layzneglectedy"'2

ke on 35;" Intro..pxxxvi.oc

wler’s "Looke‘e.30nductrof,the.Underetanding" Intro.  ‘P‘KXii.
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In his.introduction to the. Essay,

'is-to ”inquire'into the original.

.he finds t

Z‘.eithe

a ychologicol one. But into?

knowledge uni its.extent,

we.hive.elre-iy endeavoredS
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states that his purpose

and extent of human

 

"original" of knowledge in:"iieas"

a reflection, his problem

he velifiity‘7!

a
that such

to some'édafited_

It remains Eor.bs to

hology.
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hat none-of

.theiron such term.would.

origin inrthe mind apart.from.exo;rieoce. .He.holds this as GVLiQDt

because they must either be in the mind.at-birth,;or dawn upon it later

That the former 1s not true-is evident,.becense'.to be in the mind  
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must obviously imoly consciousness of them, and we'know that.children

:celled innate truths, such.asm u o o o C
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mathematical axioms, the.law of iflentity,.etc. 3 t, if, on the other

.hani there is merely.o capacity for these truths and they themselves

'iawn later, then, not only'e part of the thinvs.xe.come to know are

innite. out all are, eni the term as applied to-a restricted class of

idea: looses its distinction.

fihile the limits of this investigation on not include the
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inquiries culminate ithNO'questions: What is the'eseence;:? and

Xhet'is the.ori§in of knowlefiée? What is knowle’se,zeni'Eownis.knonleiee" __4L. ”

acquired?" .roke-is here concerned with the question of the oriiin—_.__.__ m

'0? knowlefléo.

renting, for the.mome2t., the existence of'innate ideas,'such

ideas would necesrarily be both.§eneral.and aostrect, which would

posit the existence'of general.truths in the mind prior to‘pnrtioular

U t .this. For him, "the iicesU
.
‘

:Eacts. hockeJS,nasal;contentionxcontceii

I.

.Eirst.knonn are oct'gcnerel axioms and ub~urcct concepts, but particular(
.
1 x-

. ., . . '9 . - .. ..,impressionS'of'tnezsenses.”” 2"The senses at First ISD'IE particulc;

.

:iiees,:end,Eurnishztnezvet empty cabinet, anfl.the mind by degrees

T

'1.:qlntrc. to Phil;”,fc.'by 9. Thilly, Bkgll p 341.

O
r

2. Felkenbergls, "His ..of Eoiern Phil.” Tr.:by'A. C. Armstrong,§r.

.bgiSS.  
 



 

 

m,.they are longed in the memory, andL (
9

growing familiar witn.°ome of th

names get to them. Aftenwards, the.mind proceeaing funther, abstracts

\

them, eni‘b".§eérees,learneuthe.uee.o€.general names.".Thie zaLes all

.5enenal truths arise from particularaexperiences'by.menn3 cf abstract—

.It_will be,;furthermoce, aaparent that under the System of.innete

:ideas,.the original.eniowment.of ideas,will Eorm both the basis Eon the

aquisition.nf epecific.expe:iencee, eniqthe interpneting.meiinm of them.

,Trnth and certainty will be attaincfi:cnly-by»neference of eech'experie

‘enee to eome.nne:c€.th;ee.innate‘trutne. But the.numbev nf‘theev

firiéina] iieie Mu.t necessarily remain limited. Vartinneu and otne:3

have attempteu tn catclcé them. If, then. Lie numoev of experience: mu;

be:iniefinitelyuincnecsei;hile the numbew of éenenal.ideee.to.nhich

JtLey are.re€erred, remains static, there will be of necessity, ant

 .exteneion.o€ the geneuelttruthe over the varied mattere.of exper‘ence. 1

'133 i

‘SncL.en extension offlepplicntion of generelxtnuths is formal discinlin:l

This theony cf en.nciéinal mental eninwment in ideaelfiffere but

little. Amee Locke'e p01nt of Vicn,-Eccm the theory of an.original

ultice.-Ifi.€act,the‘two.theociee.go hand inOowment of mental in

hand; the Einet, however being more of a" epistemologytby nature, and

9&«W

the latter_n.peychclogy.ninnet:?ifleae involves a iiscipline ef material

elements, while the Eeculty.peychclogy involves a.discipline of fennel

"elements. the fermerimakee necessary the extension.of the application

.application of mental powers.0 "
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_A criticism of innate ideas from the standpoint of.their disciplinary

'application as generelatruths,'ie’likewiee,3.criticiem of the faculty

~‘ logy Erom.the same etanipoint.

r
t
)

(
.
1

R
:

(
J

C

:fiow, while it 1: true that Docke;ham bet criticised innate'iices

becauserof theie dieciplinarv conception involvei.in their application

Ftoztbe particular Eecte.of experience,'he has done even more than this.

by taking eway:the very grouni cn.which the system stand.. The mini

firstsa blenk.'fhere ie'nexknowledge prior to.experienceJ TLe3
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.ncrmel order is Erom‘the"particulars“Q'the general

:oE-specific'experienc ithat'he.eets.up.a§einetrcr'in place.ofi that‘ fO
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'ifinate.ideas..Thie doctrine of epecifictexpecience as the basis.

knowledge does ewey'witfi‘hoth the need for, and the goesibiiity.cf

iformal ciecipline. (Dhe iiffcrencc in theccy'is not merely.a difference
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it'ie.e fiunicmental difference in the conceptioh cf.the nature of

.knowleige.'lhe'thecry of innate ideas as also the’feculty psychology,

and Bixefi. ucche\
D

Q
)

I
—
‘

O H ‘
9

D C
Y

U
)

0 '
1
)

W D O :
2

|
_
.

L
.
)

I
x

J
u
n

0
)

3
.
0

U
)

£
9

E
?

p n
-

H
.

(
J

conceiveflxof.thr

.conceives of them ae-iynemic, and;while he ofiten'uees the term fecuity
.~_.___~

‘Ecr.nant of a better, we shall later SbOW“thflt‘hE'did not use it in.thc

limited sense in which it hae:neccmedbeit;known.

.The iifference.in.the nature o€:these.twc,eystems.of knowledge

H U
)

. . . .., - .1 . . .n r .
clearly geintea out cg aeoer. he saye;"?lne feet 13, in truth is

native.to the mind, it is useless to anarchwfor.it,onteiie by observe-  :1.'fleberYe, ”Higt.:of,Phi1;"Dr,by'Erenk Thilly .3 Q71
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tion and experimentation. Then.we.may, by means of a priori speculation

ass meditation enu.reasoning,zevelve.it from our own inner conscious~

‘hess, as-the's-ide. spins.its.web out of itself. (Thie'hypothesis

tfiesoartes consistentlyrcarries out when he I"closes his.eyes and stops

his ears? and abstracts from everything'acquitefi by the.senses; but he

ceases to be consistent when he assiduously devotes himself to the

metaphysics ofzthe monasteriGS'cni universities was to close onels eyes

to stop onele ears, ani to ignore the reel world. this methoi gravilled

.within‘us.xhence,.it was necessary, in order'to.make the philosophers

chen their'eyes to the renl:norld;' to.prove to them that all.our ideas

,oome.to.ue from without, through-the medium of sensation: iu,wesrneces—

osary.to demonstrate'that.our ideas are not.innste but.acquinec

; Having found.nothiné-in.hocke's epistemology that warrants

‘tho attribution to.him of the.icotrine in question, we arc.now needy

:to.exemine'his.psycholoéy.'sncuéh has been said altesdy,~to:shor the

“connection‘thet exists_between the:iogma.of"Eoomal:disoipline.and.the

~feculty,psycholoéy,'and-we have nlso.endecvorei to show.thet Locke‘s

ephilosophyzwas such as to prohibit him from holdingrconsistently to

:the Eacultytpsyohology. Notwithstanding.th;s,.it is often attributei.

.him, either because he is.commonly.acceptefl as an advocate of formal

.disoiplin~, a.fi.the one implies the other; or.because of'hocke ~  
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Mr Adams, while'paying-the highest'tributes.t0'flooko,;v01333'tho

commonly accented View o€.his.psycbology. He snys;1:"Thn English philo-

‘sophnr'got rid of innate idens,.but he.oonlfl not free himself from

.innnte'facnlties. .anat. Fnocke did for innate ideas Hecbart did any

”Eurdennfl~bynis assnmntion.of.suooessive states,
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Locke.oouli not get.his 11935 to work.upon one" other in ondnr UO pro—

uduoovcomplax.action3'and :enotions. He was thornflnrnpdrivan1to invent

wh1ch none cred1tod Wluh all t '. rk that went on w1thin t3? mind.

whoa a certain oneness was fllsocvnrafi, b he not of 1ntrc tion, to

take place 1n the mand, nook: 0nd n1; F llownru dav“ tb- _roc;“n a
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m nmed a faculty.'c onnesponding to that note. A certain

process called nbstracticn.is discovered.to no nnrwitnin the mind.

:This gives th9.intnonpectinnist no trouble.;It is only a matter of

bantiziné another faculty, ani'we have.the,”Eaculty:08.3bstraction.‘

{Mainst thi s-short anfi.ensy.methofi Earhart made a vigorous protes‘,

phy'thnrwhnln brooirof facultie~l
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O~anfl.sweptgnwny forevnrstrom"'tt”

On thi31pointz, Locke.displnfis his usual good sense anfi.one cannot

help but feel that his. r“. sol.ntion oft beidifficulty,.avoiflingzas it

.5095 all metaphysical speculation,.'s.infinitelyzprefennbln‘tn that of

'Henbart. To say the least, Eockn,.mcrn than a century befiore Herbart,

'didzfnee:himself‘from~what;Mr.'Adam31above.tenmS‘"innate‘Eacnltiesfl

:ani in,do ng so openeifa yath.fon'tho'nest cfzthn thinking world.

51.."Hanbantian. Psyohclo ,3' .anglied- to Eluc «ion9,;p47.  
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We will.let in e 12?

~

sonablegtnasupposeLeni ta

feet, (as we do, when:we-say the will orders,'and the will is. free,)

“it is tit.that we shoulfl.meke e speaking faculty..nnd.e'welking faculty,

and a dancing faculty, by:which these actions are"produeed,x¥***$*****

.Ani Hmayan prop nly S3? .tiunt‘it is the's in gingrfanultv sings, eni the

:d1nciné faculty donooe,‘a= that the will chooses, or that the'understand

zing:eonceives; or, as isinsunl,.thet the will fliroete theunnerstannind,

.o: the nnde rstandind obeys. or obeys not the be1ng altogether

'ns props" and intell1fiible to 31v that the newer speaking dinrecrte

the power of alnéinfi, or the cover of nlnélné obeys or alaob ‘the

‘power of npnnkiné.

'"Thie weyrof‘talkinn,'neverthe le on,'hns prevailed;.endg noel guess,

“produced‘gneat‘onnEnsion.

:mind, in the.m1n, to 1

fit: but.the.powortto do

otion

ing'to

‘of doing.nzoth

Mb”UThe ibu

-ba “#51 .tv...(
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xgivenrnéae no on

“intotdincourseSuconcernin;

:notion of: their operating

edge in that partof ourselves,“
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u

:inventionzof; a :10 ultiee,

dge:knowle

T1.

vinrthe

"Essay" Bk.‘fl.

‘Eor'these being all iifferent'pONGCS'nfi the

0 several anti ons,nhe exerts then as ho thirts

one action iS‘DOt operated.on by “to newer to

*1?***

afaeulties "that‘whioh belonged not to them,

0 this way of talking: but the introducing

‘Ofxphysic.

3h.lxxi. §17€fl0.
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1
his own. the says; "Per, if it be-ron1218

1k. of Eaculties as istinct beings that can

u.the mind, with'the name of faculties, e

, has, 1 suppose, as little aflvanoesour knonle

asuthe.gceat.use.endtmention‘of.the'like

n the.operatione.of the body, has helped us

:flotsthat;ltdeny"there'ane:fa culties, both   



 

them have their poweée of ooec=ting,
L

P
u

1
.
1in the boiy and miudz.they.both 0

26189 neither the one nor the other could éperate. For nothing can

.operete.that is not able to oiecate; and that is not.able to-operate

that has no power to operate. No: do.I ieny-that those words, and the

‘
1
3
.

.ltke, ace to.have their place in the common use of lan~uages.thau have

:mafle them current. It locks.like too much affectation wholly to lay

:them:by:.and.philosophy itself, though it likes;notia:Qaufly dress, yet,

L
Dwhen:it.eppea:s:in public,imuet.havezso1much complacency;35,to b j

aclothe:.inzthe.ocdinacy fashion and languaga.of.the country, so Ear'as

:it can consist with truth anfi perepicuity. But the.fault'b13.been,

'thatrfaeulties-have seen spakon of anatrepresentefi as so many'dietinct

agents. for. it bc1ng askei. what it was that.jigested'theimeat'in

‘our stomachs? it w s a.ready.and very satisfiaetocy answer to say, that

it.was thezdigestive.faeulty. Nhat‘was it that maie.enythingtcome.0ut

.of the body? the expulsivetfaculty.;Nhat.moved? the.motive faculty. And

'eo in the wide, the intelinotual faculty, or.the understenfling unden—

:etood; and.the elective faculty, or.the.will,.willefl.or commandefl.

This.is,.in shout, to.say, that the.1bility tO'digest,.diéested;:and'the_

:ability to move, moved;:end the ability tozunderstend,.understeod. For

.faculty,,ability,-1nd'pcwer,.l think, amount to this much;—.That fligest—
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.Study of those:?ormaiities. Right Reasoning is founded on somethin

else than the Premieamente and Qredicebles, and ices not consist in
.——-~. _“ / (~—__—__————-

vtalking in yode anfi Figure'it 8316. But Ytis beSide my present Business

'to:en1ahge upon this Speculation.-To-come therefore to what we have

'in.hani;.if you would have.your Son reason well, let him reai uh lling—

 

'worth; ani if you would have him speak.well, let him'be.couversaut
M

0 P
D

L
a

[
—
1

O Q G D ’
1 3

p D p 1
.
1

L
7
)

,
3
.

D
‘

’
J

E '
5

L
u

9 R
.

'ianully, to give him the true Iiea'

those.Things that are well writ in‘English,'to perfect his.Style in

'the Eurity of our Language.

Just as useke woulfl use Chillingworth as for.examples of.raason—

in? in the concrete. he he would use mathematics. He 5 ye in tie

”Soniuct of the Unflerstandiné”.i “Would you have a man reason well,

you must use him to it betimes, exercise his.min§ in observing the

.

-connection cf.ioees and following them.in'thain. Nothing does this

I ‘.

{setter than mathematics, which:thereforezl'think.shculd:he.taugh9é11

o meLe themC
i
‘

'those who have theitime and opportunity, not~soLmuchv

athemetieiaue.as to make them reasonable creatures; for though'we

all'ca11.ourselvee so, because we are born to it if we please, yet we

may:truly say nature gives us but the seeds oE-it; we are-born to be,

ifzee please, rationalroreatures,.out it is use anfi exerciee'oflly that

.makes us so,.and we.are indeed so.no farther than industry and applica—

.dvue._3nd therefore, in ways.of reasoning which menP
-

U
)

tion-haS'oarr

.1. Towler'S’VflocLe‘s.Soniuct of the Understanding" p.20.   
 

 



  

’33 in others; and, also men 'who may reason well in one sort 0

‘mathematice'ee aznay to ee

:and.in,train

.oE,ideas.shouldtbe*followe

 

have not been used to, he that will.observe the conclusions they take
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particular faculty. Yet.the Humenists looked upon the training of the
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1. Towlerls, "Locke's Conduct of the tnierstanding" p.44.

2. ”Thoughts" § 178.  
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already somewhat to whioh.it can be related.

.The object with which we started on this investigation— the

interpretation of Locke‘s.attitude towards the dogma of formal discipl—

‘ine has been oeusumated. the.evidenoe~tends to-show: Einst, that his

philosophy and psychology furnish no basis for;this dogma: Second. that

he sought to set aside the limited curriculum based upon the disciplin~

ary conception of his time, and substitute for it a broader curriculum!

“Third, that he.urgei the abolition of abstract.rules and generalization
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From all these conclns one it appears to us that we are indebted

to Locke for the grounds neon which the refutation of this dogma-has

been'prosecuted. And we'are furthermore, convinced.that hie.writings

contain the Fundamentals of the best-reform movements in education,

a set forth in the plain.clear language 0: sound.
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while his philosophyL

common sense which none can fail to ainreoiate.
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